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I enjoy helping to lift a weight 
from people and helping 
them be happy again.

It makes me 
feel safer.

Sometimes when children have 
a conflict they like to speak to 
children their own age rather 
than get told off.

I’m more confident 
when I talk to people.

I’m more resilient to 
talk to people and 
hear them out more.

I can use the skills in real 
life, like paraphrasing even 
in my mind, and empathy.

We are not all the same and we do 
think differently about situations.
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I am grateful for the opportunity to write a foreword  
for such an important report produced by the CMC.  
It demonstrates the huge benefits of mediation in 
schools, not only in terms of conflict resolution but as a 
driver of change. It provides a firm underpinning for the 
work already undertaken and a possible springboard for 
expansion in the future. 

The wider impact of peer mediation which the report 
reveals is heartening. Unsurprisingly, the scheme has a 
positive effect on interpersonal skills, confidence, oracy, 
mental health and emotional maturity, amongst other 
things, as well as being a highly effective tool for  
dispute resolution. 

As Lead Judge in relation to Alternative Dispute 
Resolution for the Judiciary, the most heartening aspect 
of the conclusions in the report is that peer mediation 
has the capacity to change the culture of the way in 
which conflict is seen and potentially resolved throughout 
society. I am fully aware of the benefits which mediation 
can have, both as a standalone means of settling legal 
disputes and as part of the judicial process itself. They 
are personal, social and economic. They can only be 
delivered to the full, however, if we embrace mediated 
settlement as a society. 

This report highlights the work which is going on to 
encourage the rapid and positive resolution of conflict 
between young people, which in turn provides young 
people with skills which will serve them well in every 
aspect of their lives and most importantly goes some  
way to embedding a cultural shift in our society which  
will affect every aspect of our lives, including the 
resolution of legal disputes. 

Lady Justice Asplin DBE
Lead Judge for ADR for the Judiciary
2 October 2025

Foreword
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Peer mediation works. Anyone who has had the privilege to 
deliver conflict resolution training to school pupils will know what 
a magical and meaningful experience it can be. However, the 
prevailing climate as described in this report means that peer 
mediation training is not merely a ‘nice to have’, but is an  
initiative that needs to be better embedded in education.

The CMC Peer Mediation Working Group has created this 
report for two reasons: to meet the need for fresh data on 
the impact of peer mediation programmes, and to review 
the value of peer mediation through a current lens. We 
see huge advances in technology, yet human skills with 
the potential to combat many modern-day problems are 
not given the same focus or priority. 

Conflict is a natural part of life, and if individuals 
have the skills to manage it, it can be transformative in 
a positive way. Where those skills are missing, we see a 
huge cost to individuals and the public services we rely on. 

Few would disagree that in a turbulent world we 
need to equip the next generation with the skills to better 
manage and respond to conflict. The timing of this report 
comes in the wake of increased global conflict and rapid 
technological development. We are also navigating the 
legacy of a global pandemic and soaring rates of mental 
ill health in our young people. 

Although teacher experience is documented here, this 
report is not written from an educationalist’s perspective. 
The insights provided come from those with long-stand-
ing experience of mediation and working in schools, and 
there is a particular reason, explained below, why it is 
essential that the next generation has an understanding 
of what mediation is and how it works.

In the past two years seismic changes to the justice 
system in England and Wales have seen civil claims 
valued at less than £10,000 automatically referred 
to mediation. The Court of Appeal judgement in the 
landmark case of Churchill vs. Merthyr Tydfil County 
Borough Council 1 ruled that courts can order parties to 
engage in non-court-based dispute resolution (such 
as mediation), and the Civil Procedure Rules now make 
alternative dispute resolution an overriding objective of 
civil justice. It is important that future court users have 

a grasp of the benefits of mediation and are able to 
participate confidently in this new landscape.

Conflict is of course not confined to legal disputes. 
The impact of poorly managed conflict on individuals, 
families and communities cannot be overstated. The new 
research in this report will demonstrate the profoundly 
positive impact of peer mediation on individuals who 
are trained as peer mediators, as well as its effect on 
those around them. The life skill of conflict resolution 
has the potential to bring about a wide range of 
benefits, including reduced court backlogs, fewer school 
exclusions, improved teacher retention, better community 
cohesion, improved mental health in young people, and 
better skills for employability. The sooner peer mediation 
is better embedded in education, the sooner the ripple 
effects of its benefits can begin to take place. It really 
cannot happen soon enough. 

Victoria Harris LLM

Victoria Harris, author
Chief Executive
Civil Mediation Council

Preface

Ben Harper, researcher
Peacebuilding in Schools 
Coordinator, Quakers in Britain
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Resolving conflict in schools

What is peer mediation? 

Peer mediation in schools is a structured conflict resolution 
process where student mediators, often trained by 
specialists, help their peers work through disagreements 
or conflicts in a calm, respectful, non-judgemental setting. 
The goal is to promote understanding, improve com-
munication, and reach a mutually acceptable solution, 
empowering students to resolve issues peacefully.

Peer mediation training tends to be delivered by 
mediators, peacemakers and educationalists, whose 
experience and values enrich the training they deliver.

What this report covers 

This report will review the history of peer mediation and 
take a detailed look at the landscape in schools today 
to clearly demonstrate the need for peer mediation 
programmes. New data presented in chapter 3 details 
primary research undertaken by the Civil Mediation 
Council (CMC) Peer Mediation Working Group, which 
took place in the 2024–25 academic year. This research 
focused on six peer mediation providers, working with 29 
schools and over 300 pupils to establish the impact of 
peer mediation on three groups:

•	 pupils trained as peer mediators
•	 school staff 
•	 year groups included in peer mediation programmes

This report also considers a cost-benefit analysis for peer 
mediation programmes, looks at peer mediation work 
being delivered elsewhere in the world, and concludes 
with a set of recommendations.

Guidelines for the delivery 
of peer mediation training 

When a peer mediation training provider goes into a 
school to deliver peer mediation training, they follow 
guidelines 1 initially created by the Education and Youth 
Subcommittee of Mediation UK which have been updated 
over time. 

The guidelines cover a range of topics, from initial 
contact with a school through to evaluation of the training 
programme, and include how to engage with the school, 
how to help sustain the programme, how to assess 
whether a school is ready for peer mediation, and how to 
select pupils for the programme. A key point is that pupils 
must want to take part and must not be excluded due to 
perceived ability. 

The length of the training delivery is a minimum of two 
days, with five days deemed best practice. In reality, the 
timing is often determined by what schools can fit into 
their busy curriculum.

The guidelines also look at the logistics of the 
programme to support its practical implementation and 
sustainability. Quiet rooms or appropriate spaces for 
mediation delivery, rotas for peer mediators, and how to 
report a dispute are all covered. Many schools implement 
the service at lunchtimes, with referrals received in 
various ways, such as via a dedicated postbox in primary 
schools or, for older pupils, via WhatsApp messages to  
a scheme coordinator. 

In these ways, the guidelines are designed to ensure 
that a training provider supports the school beyond the 
delivery of training to pupils. 

Introduction
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Introduction

What pupils learn 

A brief look at the content of the training , which is also 
detailed in the guidelines, reveals aspects that will be 
familiar to many mediators. Pupils are taught mediation 
principles – including impartiality and confidentiality, 
that it is the disputants and not the mediator who solve 
the problem, and how to set ground rules for a mediation 
meeting – and the skills and qualities of a mediator, 
including body language and active listening, are 
explored. Understanding emotions and how conflict starts 
and can escalate are also key parts of the training. 

Role plays are integral to the learning. Peer mediation 
is practised in pairs, so each student teams up with 
a fellow pupil to co-mediate mock disputes. They 
begin with introductions, and role plays become more 
challenging as confidence grows and pupils are shown 
how to troubleshoot difficult situations. The training also 
covers situations – such as serious bullying, when it is 
important to involve a teacher – where peer mediation  
is not appropriate. 

Peer mediators trained by CMC member training 
providers are given the opportunity to complete a 
specially designed peer mediation workbook at the 
conclusion of their training to reinforce key points and 
to demonstrate their understanding of what they have 
learned. On completion of the workbook, each pupil 
receives a CMC certificate to acknowledge their status as 
a peer mediator and to reinforce the value of this skill.

Figure 1 – Conflict spiral: a common tool in peer mediation 
training, which shows how conflict can escalate

The  
argument In the most  

extreme cases, 
disagreement can  

lead to violence

You said  
this!

No I didn’t.  
You said that.

Add other  
issues and  
problems 

Involve other  
people in your  

argument

Stop talking  
directly and  

use other  
means to  

communicate

I am not  
changing  
my view

THE CONFLICT SPIRAL
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Resolving conflict in schools

Early foundations

Influenced by work in the United States, peer mediation 
came to the UK in the late 1980s. The main goal was to 
reduce conflict in schools by training students to help 
their peers resolve disputes.

The first UK schools to adopt peer mediation typically 
had a strong commitment to a positive, non-violent school 
culture. Quaker schools influenced by peacemaking 
approaches were early adopters, embracing the idea that 
with appropriate training and support, students could play 
a role in resolving their own conflicts.

Growth and  
development

By the early 2000s, peer mediation was increasingly 
recognised as an effective way to address bullying and 
improve school culture. Peer mediation activity was 
supported by Mediation UK, which helped organisations 
and individuals to set up and deliver peer mediation 
programmes, providing a handbook and hosting 
conferences to connect individuals and to share learning. 
In 1998, Marian Liebmann co-authored Mediation Works!, 
a handbook explaining peer mediation and how to do 
it. In 2004, the Anti-Bullying Alliance in the UK began 
to promote peer mediation as part of its anti-bullying 
strategy for low-level bullying. Also, around this time 
the Youth Justice Board supported the development of 
peer mediation in youth settings, particularly in helping 
young offenders resolve conflicts and reintegrate into 
their communities. This work filtered into government 
committees.1 

Challenges and advances 

Ellis Brooks, formerly Peace Education Coordinator at 
Quakers in Britain, has commented; ‘I think my sense of 
the history is that between 2000 and 2010, a rich plurality 
of peer mediation providers emerged into civil society.’ 
However, the growth of peer mediation in the UK has not 
had a linear trajectory. 

In 2005 there were around 250 community mediation 
organisations delivering mediation in the community 
and a number supported peer mediation programmes. 
However, when austerity hit in 2008 many of these  
organisations lost funding and were unable to continue.2  
Mediation UK, the supportive umbrella organisation, also 
closed down. Without this key support framework the 
sector became more fragile.

Peer mediation managed to survive during the next 
decade thanks largely to the Peer Mediation Network 
(PMN), which linked to Quakers in Britain and, supported 
by the College of Mediators, updated guidelines for the 
delivery of peer mediation training. The network was 
attended by a group of mediators, peacemakers and  
educationalists who were keen to continue to develop 
and promote peer mediation. 

In 2022 the PMN sought to integrate with the CMC 
to provide greater resources for this work, and in turn 
the CMC were keen to support community and peer 
mediation. This led to the CMC creating working groups 
for peer (and community) mediation which host quarterly 
meetings for interested individuals and organisations. 

The CMC Peer Mediation Working Group currently has 
75 members who deliver, or are interested in delivering, 
peer mediation training. Its meetings involve skill shares 
to help providers develop their practice. A standing 
agenda looks at topics including how best to promote peer 
mediation; research and influencing; fundraising; standards 
and quality assurance; youth engagement and inclusion.

The history of 
peer mediation 

in the UK

1
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The history ofpeer mediationin the UK

In 2024 the CMC created a set of standards for peer 
mediation providers, including adherence to existing 
guidelines for training delivery, but adding two important 
aspects. First, all trainers must have a disclosure and 
barring (DBS) check to ensure that there is no reason why 
they cannot work with children. Second, trainers must 
have a safeguarding policy in place to show that they 
have received safeguarding training and know how and 
where to report any concerns for the children they work 
with. These standards, created by the CMC’s Registration 
and Standards Committee (now its Mediation Standards 
Board), are vital to support safe delivery of peer 
mediation training.3

Challenges remain and some key challenges can  
be briefly summarised as follows:
•	 influencing policymakers to emphasise the value  

of conflict resolution training within the curriculum
•	 space for schools to adopt peer mediation 

programmes within a busy curriculum
•	 teacher training and school buy-in for meaningful 

implementation of these programmes
•	 for peer mediation programmes to be sustained  

within a school and have meaningful impact as part  
of a whole-school restorative culture

•	 the perennial challenge of finding funding for externally 
delivered peer mediation programmes

Emerging trends

Traditionally, peer mediation has been delivered to  
10- and 11-year-olds before they transition to secondary 
school. There have always been exceptions, such as 
the excellent programme for sixth formers at Bacon’s 
College in south-east London, and there is a growing 
trend to look at the value of these programmes across 
education. Universities, such as Goldsmiths in London, 
have recently developed a scheme, and at the other end 
of the scale the winner of the National Mediation Award 
for Peer Mediation Scheme of the Year in 2024 was Ocker 
Hill Infant and Nursery School, which delivered training to 
6- and 7-year-olds.4

While peer mediation is being adapted for use  
across the education system, some providers are also 
distilling its life skills and delivering them as bespoke  
conflict-resolution training in secondary schools. An 
example of this is WMS’s REFLECT programme, designed  
to provide targeted support for children who are at risk  
of suspension or exclusion from school.5 

What is the biggest challenge  
you see facing the wider adoption 
of peer mediation in the UK?

We put this question to peer mediation training 
providers who collected data for this report.  
Here are some of their responses:

“Getting research evidence trusted by  
influential educators.”

“Funding!!”

“Resourcing this so that the training is of  
consistent high quality, and working on  
schools’ wider policies on repairing harm  
and resolving conflict so this is part of a  
whole and not out on a limb.”

“School budgets, as well as convincing  
(some) of the ‘powers that be’ of the value  
of peer mediation.”

“The ever-increasing responsibilities that 
schools are put under from government etc. 
School is no longer just about reading, writing 
and maths. So much more is asked of teachers 
nowadays, including a massive amount of  
paperwork, coping with a variety of children 
from different countries, learning and behav-
ioural difficulties, parents and complicated 
family lives, OFSTED requirements etc, etc.  
Whilst some schools will have a fundamental 
philosophy of improving behaviour, quite a few 
are struggling with teacher retention, which 
means that they are firefighting all the time 
on many fronts. Any new initiatives are almost 
impossible to implement.”

“Staff are already pressed for time, so the idea 
of managing a team of mediators, supporting 
them and training new ones as well as keeping 
the scheme active and visible must be quite 
daunting.”
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Resolving conflict in schools

The current landscape of education in Britain is  
under strain and raises the question of where focus  
for change must be applied for better outcomes.  
Here is what we know:

•	 poor attendance: over 170,000 children in England  
missed at least half of their scheduled classes in 2024 1

•	 pupil suspensions: there were almost 264,000 
suspensions in spring 2022–23, the largest number  
on record for one term2

•	 disruptive behaviour: recent data from Education 
Support found that 63% of all staff feel they have 
experienced more incidents of challenging pupil 
behaviour, and 57% of all staff feel pupils have become 
more disruptive in lessons in the last year3

•	 SEND: the number of children with education, health 
and care (EHC) plans has increased year on year since 
2016. The most common condition for those with an EHC 
plan is autistic spectrum disorder, and the key special 
educational needs (SEN) support for this group is for 
speech, language and communication needs4

•	 mental health: NHS data shows that one person in 
five between 8 and 25 years old has a mental health 
disorder5

•	 effects of smartphones and social media: a report 
commissioned by Channel 4 identified that Gen Z 
(currently 13–28 years old) is the first generation in 
recent history to be less tolerant of other people’s views 
than the preceding generation6

Rachel de Souza, Children’s Commissioner for England, 
has acknowledged that demand for children’s mental 
health services continues to increase, outstripping 
investment, and that the numbers of children awaiting 
support is “staggering”.7

The 2022 Quaker report Peace at the Heart8 provided 
us with a snapshot of student wellbeing. It stated that  
in a secondary school class of 22 students in Britain: 

•	 four have a current mental health problem
•	 three have a diagnosable mental health condition,  

of whom two are unlikely to be getting the support  
they need from an overwhelmed NHS

•	 four have a history of self-harm, of whom at least one 
child will be self-harming currently, typically for relief 
from overwhelming feelings and/or to punish themselves

•	 seven have witnessed their parents’ separation  
and may be experiencing anxiety, depression,  
and low self-esteem

•	 two have known at least four distinct types  
of traumatic experience

In Reconnect: Building School Culture for Meaning, 
Purpose and Belonging (2023), Doug Lemov cites three 
unprecedented problems faced by young people:9

•	 a mental health crisis coinciding with the increasing 
use of screen time, including smart phones, which has 
profoundly changed the nature of social interactions 
among young people

•	 an increasing lack of trust in institutions, as citizens 
see them as incompetent and unethical, resulting in 
increased scepticism and challenge by parents over 
whether schools can educate their children effectively

•	 increasing individualism, which is costing us a sense of 
community and mutual obligation in institutions, such 
as schools, built on social contracts

While these challenges paint a complex and often difficult 
picture of the current landscape, they also highlight the 
urgency and opportunity for meaningful intervention. 
In the face of these issues, it is essential to examine 
pathways available for restoration. 

The current 
landscape

2
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The current landscape

Repairing the  
landscape

Research is already taking place within Higher Education 
Institutions and United Nations agencies about how to 
respond to the challenges of our time and what we can  
do now to support the generation whose childhood  
and adolescence are taking place in such a rapidly 
changing world. 

The Restorative Justice Council’s latest report, State 
of the Restorative Sector 2025 (Education),10 states that 
“… post-COVID-19 presents a unique opportunity to 
emphasise the importance of relational and restorative 
approaches in addressing the challenges of heightened 
dysregulation and diminished social skills among students 
and staff. Recognising this, the Department for Education 
(DfE) and Ofsted must prioritise the acknowledgment of 
restorative practices in their policy discussions, particularly 
concerning issues like exclusion and attendance”.

The new data in the next chapter of this report makes  
a substantive contribution to the discussion, demon-
strating how skills provided by peer mediation training 
help build and contribute to a restorative culture and 
self-esteem for individual pupils, which in turn supports 
better mental health. We will also see how peer mediation 
programmes in schools create a more inclusive school 
culture, which fosters an environment where more children 
can thrive and learn. The ability to connect and have 
difficult conversations benefits individual pupils, protects 
the learning environment for all and supports teacher 
retention. Affording our children access to the important 
life skill of conflict management is critical to mental health 
and resilience during education and beyond.

Oracy 

Oracy and its link to peer mediation deserve mention. 
The essence of oracy is helping pupils to articulate their 
thoughts to others, to listen and reply with courtesy and 
intelligence. When Prime Minister Rishi Sunak spoke of all 
pupils learning maths up to the age of 18, the then leader 
of the opposition, Sir Keir Starmer, declared that oracy 
would be the skill focused on by a Labour government. 
Yet when the government’s interim curriculum and 
assessment review was published in March 2025 the word 
oracy was absent.

Simon Jenkins, in an opinion piece for the Guardian  
(25 July 2025),11 tells how oracy campaigners are seeking 
to hold Sir Keir Starmer to account. In an open letter, 
former education secretaries Charles Clark and Estelle 
Morris, writer Michael Rosen, political pundit Alistair 
Campbell, and 56 other oracy champions, pleaded with 
him, “in a world shaped by rapid advances in artificial 
intelligence, deepening social divides and persistent 
inequality, the skills of speaking, listening and communi-
cating have never been more urgently needed.” Jenkins 
concludes with his opinion that the Prime Minister is “more 
interested in giving 16-year-olds the vote than giving them 
a modern education” and suggests “if he were a true 
radical, he would honour his pledge and get them talking”.

Of course, to mediators it’s all about the listening 
rather than the talking. But if oracy is the arc under which 
better communication skills can lead to a breakthrough 
in embedding peer mediation in the curriculum, oracy 
and peer mediation make excellent bedfellows. Not least 
because the greatest contribution that a peer mediation 
programme can make is in supporting a generation to be 
more empathic, to be confident to have difficult conver-
sations, and to learn the life skill of conflict management, 
a skill that will help them and our wider communities now 
and in the future.

Conflict is a part of life, but we are often ill-equipped to 
deal with it, leading to destructive conflict and subsequent 
aggression, submission or polarisation. Imagine instead 
if every young person in the UK experienced mediation 
as a peaceful and creative way to solve their conflicts 
while at school. Imagine cohorts of young people trained 
to be mediators providing this service. This is education 
in essential life skills for today’s world, resourcing young 
people to resolve conflicts safely, creatively and confidently.

Sara Hagel, Peacemakers
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At the heart of this report is new data harvested over 
the academic year 2024-25. Six peer mediation training 
providers worked with 29 schools to collect data from 
three groups, detailed in sections A, B and C  
of this chapter:

A: children trained as peer mediators
B: school staff
C: year groups with a peer mediation programme

Numerous studies highlight the high success rates of peer 
mediation. A meta-analytic review of 23 studies, involving 
4,327 mediations, found an impressive 93% agreement 
rate in resolving conflicts.1 Rather than examine the 
outcomes of mediations, however, this study examines 
the impact of peer mediation programmes on peer 
mediators, school staff and year groups. 

The peer mediation training providers who collected  
data were:

•	 Behaviour Matters – Greater London
•	 CRESST – South Yorkshire 
•	 Mediation Hertfordshire – Hertfordshire
•	 Peacemakers – West Midlands
•	 The Resolution Centre – Jersey
•	 WMS – London

Peer mediation training providers worked with 29 schools 
to obtain data for this report.  The schools were based in 
the following locations: 

•	 Central London
•	 Greater London 
•	 Sheffield
•	 Rotherham
•	 Birmingham
•	 Buckinghamshire
•	 Jersey

New data

3

Figure 2 – Locations of schools which took part in this research
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New data

A: Children trained as peer mediators
The data collection focused first on quantitative data, based on set questions. First, 
children were asked whether the statement ‘Becoming a peer mediator has made 
things better for me’ was true or false. Of a total of 483 responses, 398 (82.4%) said 
it was true, 49 (10.1%) said it was false, and 36 (7.5%) did not respond. The second 
question and the children’s responses to it are shown in table 1 below.

Table 1 – Has becoming a peer mediator made things better?

I am better at understanding other people’s feelings 

I am better at understanding different points of view

I am more confident as a person

I am a better listener 

I am more accepting of people’s differences

I am more confident at sorting out my own conflict

I am better at understanding my own feelings

I am more confident about moving up to secondary school

I am more confident in my learning

432 responses�  89.4%

401� 83%

389� 80.5%

376� 77.8%

373� 77.2%

358� 74.1%

319� 66%

254� 52.6%

252� 52.2%

QUESTION 
Which of these are true for you since becoming a peer mediator?

Conclusions for group A

The data shows clear benefit to children trained  
as peer mediators in two key areas:

Empathy and understanding   

89.4% of children say they were better at 
understanding other people’s feelings; 77.2% that they 
are more accepting of other people’s differences; and 
83% that they are better at understanding different 
points of view. It is evident that peer mediation 
supports the development of greater empathy, 
understanding and tolerance. At a time of increasing 
polarisation, this research demonstrates the impact 

of peer mediation to reduce division and to counter 
concerns flagged about growing intolerance.

Emotional wellbeing  

66% of children say they are better at understanding 
their own feelings, indicating greater self-awareness; 
82.4% of children said becoming a peer mediator had 
improved their lives; and 80.5% that they are more 
confident. These statistics point to greater emotional 
regulation, which is crucial for improved mental 
health, stronger relationships and better performance 
in different settings.

The research also invited commentary from the peer 
mediators. Qualitative data included the following comments:

“I am more confident when I talk to people.”
“It is better that I have a life skill that can always  

help in any conflict, even if it’s not in school.”
“I feel more confident sorting problems at home.”
“Being a peer mediator has helped me sort out  

my own problems…”
“Less scared of having arguments myself.”

“I am more resilient to talk to people and hear  
them out more.”

“I am more understanding with other people in the school 
and having a better friendship with them.”

“Now I can use the skills in real life, like paraphrasing even 
in my mind, and empathy.”

“Being a peer mediator helps with understanding people’s 
emotions, POV and much more. Additionally, the training 
is really fun and being able to help is amazing.”
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New data

B: School staff

We turn now to look at the responses from school staff, including teaching, support 
and lunchtime staff. The data collection focused first on quantitative data based on 
three set questions. First, staff were asked whether the statement ‘Peer mediation 
has had a positive impact in this school’ was true or false. Of 222 responses, 214 
(96.4%) said it was true, and 8 (3.6%) that it was false. 

Next, staff were asked ‘Would you recommend that other schools explore 
introducing a peer mediation programme?’ Of 221 responses, 214 (96.8%) said yes, 
and 7 (3.2%) said no. The third question and the staff members’ responses to it are 
shown in table 2 below.

Conclusions for group B

Overall impact

96.4% of respondents say that peer mediation had a 
positive impact on the school, and 96.8% recommend 
that other schools explore introducing it.

Student development and wellbeing

64% say that children had improved social skills, and 
70.3% reported better empathy and understanding 
between children.

Conflict reduction

77.5% say that less staff time was spent sorting out 
conflict, and 63.5% reported calmer playgrounds.  
A third reported calmer classrooms, and over 40% 
said that lessons got going more quickly after breaks 
and lunchtimes.

Table 2 – What changes have occurred since peer mediation was introduced?

Less staff time taken up sorting out conflict

Better empathy and understanding between children/students 

Children across school more confident interacting with one another

Children have improved social skills

Calmer playground/social spaces

Learning gets going after lunch/breaks more quickly

Calmer classrooms

QUESTION 
Which of these have you seen since peer mediation was introduced in your school?

172 responses�  77.5%

156� 70.3%

148� 66.7%

42� 64%

141� 63.5%

97� 43.7%

74� 33.3%

The research also invited qualitative comments from  
school staff:

“The smaller incidents go straight to the peer  
mediators” – lunchtime supervisor.

“There’s less for us to manage with them  
around” – lunchtime supervisor.

“Takes a lot of pressure off the adults. Low level  
incidents are resolved.”

“There is also a noted increase of children returning  
from a dinner break happy that a problem has been 
dealt with without needing a member of staff.”

“The process of mediation encourages our pupils  
to see situations from different perspectives, 
encouraging empathy and understanding between 
students and staff.”

“Children (trained as PMs) have better communication 
and language skills and that comes into lessons.”
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New data

Qualitative post-intervention 
feedback on the impact on year 
groups – from SCHOOL STAFF

C. Year groups with a peer mediation programme
The data collection for this group involved a single question, to be answered before 
and after the implementation of a peer mediation programmeat their school. The 
question was ‘How do you mostly sort out fall-outs that happen between you and 
others at school?’ During the data analysis and validation phase, it was determined 
that certain data entries did not meet the required standards. The issue was 
incomplete responses, which resulted in a mismatch between the number who had 
responded before and after an intervention. For this reason, numerical data for this 
aspect has been excluded from the analysis to maintain accuracy. A learning from 
this research is that more time was needed to enable some schools to collect and 
return the post-intervention feedback, and that data collection needed to be started 
earlier to facilitate this outcome. 

“So far, we are seeing success in terms of children 
seeking out the mediators, the mediators being 
confident and able to mediate the conflict.”

Tammy Crees, ALNCO and Mental Health and  
Wellbeing lead, Penygloddfa School

As adults we’re dealing with a lot of problems 
during breaktime. These were usually squabbles 
that were easy to resolve but proved to be time-
consuming. The adults in school are having far 
less problems to sort out as the children will 
speak with the peer mediators instead.

Molly Whiffen, Teacher,  
Guilsfield Primary School

Conclusions for group C

Quantitative findings from individual providers who 
were able to provide complete and accurate data did 
demonstrate a reduction in the percentage of children 
who were going to an adult to sort out fall-outs as well 
as an increase in the number of children who would 
ask for help from their peers. 

Qualitative feedback from schools which have 
recently implemented peer mediation programmes 
supports this outcome. 

The staff quotes shown above are excerpted from 
school case studies which are included in longer  
form in the appendix to this report.

Qualitative post-intervention 
feedback on the impact on year 
groups – from PUPILS

“It makes me feel safer.”

“When you sit on that bench you just know  
it’s going to get sorted out easily.”

“You can talk about what happened rather  
than spend 10 years in prison.”

“The mediators ask questions.”

“A world without PM would be a world without friends.”

Sometimes when children have  
a conflict, they like to speak  

to children their own age  
(so they won’t get told off).

“The impact was noticeable – fewer minor disputes 
reached adults, and pupils became more reflective  
in their problem-solving.”

Joe Melville, Deputy Head Teacher, Coton-in-the-Elms  
C of E Primary School
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Measuring 
the value

The manifestation of conflict within educational establish-
ments bears a heavy price tag for young people and the 
teachers who support them. Often public funds are needed 
to repair the damage through spending on healthcare and 
teacher recruitment. Research to analyse the long-term 
impact and cost savings pre- and post-implementation 
of peer mediation programmes is still needed and is an 
example of longitudinal academic research that would 
help to elevate the voice of the peer mediation sector. 
This report, however, provides data from which we can 
extrapolate the cost of conflict in education by looking at 
the cost of school exclusions, mental health support and the 
effect of conflict upon teacher retention levels. It goes on 
to consider the comparative cost of implementing a peer 
mediation programme. Read in the context of the research 
findings set out in chapter 3, it amounts to persuasive 
evidence of the economic value of peer mediation.

Suspension and exclusion 

A UK government report reveals that there were 10,885 
permanent exclusions and 954,952 suspensions in 
the 2023–24 academic year, increases of 16% and 21% 
respectively on the previous year.1 The economic cost to 
the public was estimated by the Institute for Public Policy 
Research in 2017 at approximately £370,000 over the lifetime 
of each permanently excluded student.2 Further, teenagers 
permanently excluded from school are twice as likely to 
commit serious violence within a year of their exclusion.3

CMC has been given access to statistics relating to a 
school in south London where, over an 18-month period, 
a peer mediation service dealt with 135 cases of conflict 
between students, of which 59 could have resulted in 
permanent exclusion or prosecution. Due to support from 
the peer mediation service, these disputes were managed 
and prevented from escalation with the associated 
serious consequences.

Teacher retention

The impact of conflict in the classroom upon teachers 
must not be underestimated. The latest available figures 
tell us that 40,813 teachers left the profession in 2022–23,4 
which represents 8.7% of the teacher workforce, and while 
conflict is not the sole cause, it plays a part.

The Guardian (‘Teacher vacancy rates at record high 
in England’, 13 March 2025) reported that the teacher 
vacancy rate has doubled from that recorded before 
Covid.5 Jack Worth from the National Foundation for 
Education Research (NFER) is reported as saying, “Teacher 
recruitment and retention remain in a perilous state, 
posing a substantial risk to the quality of education.” 
NFER also reported that pupil behaviour was one of the 
“fastest growing contributors to teacher workload” and 
they also reported a substantial increase in the proportion 
of teachers who say they are spending too much time 
dealing with pupil behaviour incidents.

In the Department for Education’s National Behaviour 
Survey for 2023, teachers reported that, on average, for 
every 30 minutes of lesson time, 6.3 minutes were lost 
due to misbehaviour. The majority of teachers (69%) 
reported that between one and ten minutes were lost 
per 30 minutes of lesson time. Conflict in the classroom 
diminishes educational time for all students, as well as 
affecting teacher morale and on occasion promoting 
concerns for personal safety. It was interesting to note 
that while 90% of head teachers and secondary school 
leaders rated their school’s behaviour as ‘good’, just 64% 
of classroom teachers and 47% of pupils felt the same. It 
is easy to imagine how the loss of time in lessons dealing 
with behavioural issues has an impact on morale.6 

A government response to the Education Committee 
published on 9 January 2025 advised of a £233 million 
investment in teacher recruitment and retention 
initiatives, with much to attract and retain individuals 
but little to address the underlying cause of the exodus.7 

4
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Measuringthe value

Teacher retention is critical to school and pupil success 
and while reasons for departures may be wide-ranging, 
a school that does not have a restorative philosophy 
to support conflict resolution may find itself with more 
vacancies to fill and with more time and resources 
needed for recruitment.

Youth mental  
health crisis

A 2025 report from Future Minds Campaign highlights 
the growing challenges posed by mental health issues 
in England. It also outlines the financial, healthcare and 
educational costs of failing to address mental health 
conditions early. The report states that more than one in 
five children and young people now have a diagnosable 
mental health condition, but that the NHS is currently 
only able to support around 40% of those in need. The 
authors estimate that poor mental health in young people 
costs the economy at least £300 billion annually, while 
childhood mental health problems alone are projected to 
result in over one trillion pounds in lost earnings across 
the current generation.8

A 2022 Programme for International Student 
Assessment (PISA) conducted by the National Foundation 
for Educational Research found that among 31 cohorts 
from OECD countries, English teenagers rank among the 
bottom ten for socio-emotional skills such as emotional 
control, empathy, assertiveness, perseverance, and stress 
resistance. The study has called on the government to 
explore what more it could do to incentivise schools to 
develop socio-emotional skills such as communication 
and collaboration among children.9 

Emotional dysregulation in adolescence is linked to 
serious outcomes, including depression, anxiety, self-harm, 
substance abuse, eating disorders, PTSD, bipolar and 
mood disorders, risky sexual behaviour and suicidal 
ideation. Evidence from Cambridge University using 
long-term cohort data shows that early struggles with 
emotional regulation, especially alongside bullying or 
caregiver emotional challenges, are strong predictors of 
adolescent self-harm.10

The data outcomes from our report demonstrate 
the wellbeing benefits for young people of training to 
be a peer mediator, and while reasons for poor mental 
health are complex, there is no doubt that peer mediation 
training contributes to resilience, connection with others, 
and self-esteem. Peer mediation also supports friendship, 
and adolescents who enjoy high-quality friendships – 
marked by companionship, emotional support, security, 
and closeness – report higher self-esteem, lower anxiety, 
greater resilience, and improved coping responses to 
social rejection. 

The 2011 report Mental Health Promotion and Mental 
Illness Prevention: The Economic Case sets out some 
statistics on the payoff per child of social and emotional 
learning (SEL) programmes such as peer mediation.11 
These are defined as programmes to help children and 
young people to recognise and manage emotions, set 
and achieve positive goals, appreciate the perspectives of 
others, establish and maintain positive relationships, make 
responsible decisions and handle interpersonal situations 
constructively. The report tells us that the net payoff of 
SEL programmes is £6,369 per child after five years and 
£10,032 per child after 10 years. It is likely that the cost 
benefit today is far greater now than was identified in 2011.

The comparative cost  
of peer mediation 

In an ideal world all schools would benefit from peer 
mediation programmes through the curriculum, with 
teachers trained to support the implementation of the 
scheme and its sustainability. The reality of the grass roots 
environment for peer mediation in the UK is that schools 
currently tend to benefit from peer mediation in one of two 
ways; they either fund a peer mediation programme from 
their own budget or they benefit from a charitable or  
philanthropic donation to set up a programme, either 
directly or via those who provide the training.

From the peer mediation providers who contributed 
to primary research for this report we know that the 
cost of delivering peer mediation training can vary from 
£750 to £5,000. This range reflects differences in delivery 
approach: key factors include items such as the number of 
days of training, the number of pupils trained, the number 
of trainers used, whether the organisation delivering the 
training is not-for-profit, and whether any of the trainers 
are volunteers. For an example of a simple budget for peer 
mediation training delivery, see appendix 2. 

Conclusion

Peer mediation has a role to play to support schools to be 
better at managing conflict and preventing the adverse 
consequences of classroom disruption, suspension,  
and permanent exclusion. Enabling pupils to work 
together and learn the life skills of conflict prevention  
and resolution aids resilience and good mental health.  
A calmer learning environment promotes better learning 
outcomes and teacher retention. The new data in this 
report signals how peer mediation can prevent the costly 
outcomes of conflict in education. Its potential to support 
cost savings is another reason why peer mediation 
warrants a higher profile in policy focus. 
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What 
happens 

elsewhere?

5

While peer mediation is increasingly recognised as a 
powerful tool for cultivating restorative cultures in schools, 
its adoption and implementation varies greatly around 
the globe. This chapter provides a brief comparative 
overview of peer mediation programmes in other 
countries, focusing on two of the more robust examples, 
and exploring models of funding, implementation, and 
long-term vision.

Global overview

Peer mediation initiatives have emerged in many 
countries since the 1990s, often seeded by civil society 
organisations or pilot projects, and in some cases 
supported by government funding. However, many early 
programmes referenced in international reports are no 
longer active or accessible, often due to discontinued 
funding. Strong examples can be found in Finland and 
New Zealand, which are considered below.

Finland: VERSO 
programme

Few nations have taken a top-down approach to 
peer mediation, which is what makes Finland such an 
interesting study.

Finland’s VERSO programme, running since 2001 and 
now operated by the Finnish Forum for Mediation, is by 
far the most comprehensive and well documented peer 
mediation system globally. The programme offers children 
structured experiences in resolving conflict, exercising 
rights, and learning social responsibility. 1  2

verso  key features

•	 mediation is viewed as a learning opportunity,  
not just a behaviour management tool

•	 emphasis is placed on child participation, 
agency, and understanding of justice from  
an early age

•	 backed by government through the Funding  
Centre for Social Welfare and Health 
Organisations (STEA), which is linked to the 
Ministry of Social Affairs and Health

•	 results have been very positive: about 
95% of mediations result in an agreement, 
and around 88% of those agreements are 
respected. Most student mediators say the 
experience is meaningful, and they feel 
proud of their role. Schools report fewer small 
conflicts and better student communication

•	 VERSO supports the Finnish National Core 
Curriculum, which includes goals such as 
teaching students to express themselves, 
work with others, and take care of themselves 
and their communities; peer mediation is 
recognised as a practical way to meet  
these goals

The word VERSO comes from the Finnish term vertaisso-
vittelu, which means peer mediation. The programme is 
supported by the Ministry of Education and Culture and 
is used across Finland in primary schools, secondary 
schools, vocational schools, and even in kindergartens 
under the name Mini-VERSO.
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VERSO is designed as a whole-school model; that is, it 
is not just for students but involves everyone in the school 
community, including principals, teachers, staff, students, 
and sometimes parents. The aim is to create a restorative 
and supportive school culture where conflicts are resolved 
constructively rather than through punishment.

The first step in bringing VERSO to a school is staff 
training. Teachers and other adults in the school are 
trained in mediation skills and restorative practices. They 
learn how to support student mediators, how to identify 
which cases are suitable for peer mediation, and how to 
act as mediation advisors who oversee the process.
We found no specific cost data for the VERSO programme, 
but Finland’s general education funding indicates 
substantial public investment in inclusive, rights-based 
schooling environments.

Peer mediation is deeply embedded in the National 
Core Curriculum as part of Finland’s broader commitment 
to equity and democratic participation.

New Zealand: Cool Schools 
and Leadership through 
Peer Mediation

New Zealand’s model is community-driven, spearheaded 
by The Peace Foundation, which has led peer mediation 
work since the 1990s. Its Cool Schools programme 
(primary level)3 and Leadership through Peer Mediation 
(secondary level)4 are longstanding initiatives that 
train teachers to support student-led peer mediation 
programmes in conflict resolution and leadership.

Peer mediation in New Zealand:  
funding and structure

•	 historically supported by the Ministries  
of Education, Health, and Social Development

•	 currently operates on a fee-paying school 
membership model, supplemented by donor 
support from a variety of funders and grants

•	 not formally embedded into the national 
curriculum, but has maintained scale and  
presence due to community engagement  
and cross-sector support

Other examples and 
emerging models

•	 Poland: countries such as Poland rely heavily on 
committed individuals like Marzena Korzonek, a 
judge who takes time out from her judicial duties to 
deliver peer mediation training within young-offender 
institutes or to children with specific learning needs.

•	 South Africa: organisations such as the Conflict 
Dynamics Empowerment Trust, established in 2021 and 
supported by UK mediator Felicity Steadman, are seeking 
to develop peer mediation in townships to support 
schools with a conflict management and mediator  
skills programme called the Peacemaker Project.5 

•	 Sweden: a report refers to Nordic countries being 
heavily influenced by the work of Nils Christie, a pioneer 
of restorative approaches, with programmes resulting 
in increased pupil self-esteem and more time available 
for staff who are freed up from managing conflict. The 
challenges referenced, including parental scepticism 
and teachers being unwilling to ‘let go of conflict’, point 
to this being a grassroots environment rather than 
policy-led.6 

•	 In Scotland, About Education, a Scottish government 
executive agency, publishes information on its website 
to support schools and parents to find out more about 
peer mediation.7

In 2016 information was gathered by Liz Lawrence 
and the Mediation in Education Officer of the Scottish 
Mediation Network to examine global approaches to peer 
mediation.8 Then as now, it is the case that save where 
peer mediation is well established, the landscape globally 
for peer mediation continues to change as focus and/or 
funding comes to an end or begins.

Summary and reflections

Peer mediation globally is marked by variation in scale, 
funding, and integration, but several key trends emerge:

•	 sustainability often depends on whether programmes 
are integrated with goals in the national curriculum  
(e.g. Finland) or robustly community-supported  
(e.g. New Zealand)

•	 data transparency remains a challenge. Few countries 
offer detailed costings or long-term impact evaluations

•	 it is harder to embed peer mediation in educational 
culture where programmes are dependent on 
intermittent funding

•	 in terms of future focus, Finland and New Zealand offer 
rich case studies for further exploration: Finland for its 
systemic integration, and New Zealand for its grassroots 
longevity and collaborative approach
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The current landscape for young people presents 
complex challenges that demand an immediate and 
innovative response. Students today are facing unprec-
edented levels of poor mental health, exacerbated by 
social media pressures and increasingly fragmented 
communities. Schools, traditionally seen as safe and 
stable environments, are now also grappling with growing 
classroom conflict, teacher burnout, and a worrying rise 
in behavioural issues. At the same time, teacher retention 
is in crisis, with staff citing unmanageable workloads and 
persistent disciplinary issues as key factors pushing them 
out of the profession.

This social context is further complicated by the 
increasing polarisation of views among young people, 
influenced by online echo chambers and divisive digital 
discourse. Technology, while offering many benefits, has 
also contributed to reduced face-to-face interaction, 
diminished empathy, and a weakened sense of belonging 
for many students. These changes are impacting 
students’ mental health and social development, and are 
eroding the traditional fabric of school life.

In this environment, peer mediation emerges not 
only as a conflict resolution tool, but as a deeply curative 
practice that addresses many of the root causes of dis-
connection, hostility, and misunderstanding.  The research 
presented in this report makes a compelling case for the 
value of peer mediation, particularly when embedded 
as a sustained, school-wide initiative. Peer mediation 
fosters a culture of listening, empathy, and accountabil-
ity – qualities that are urgently needed in our education 
system and society at large.

The benefit of peer 
mediation to young people

Students trained in peer mediation consistently report 
increased self-confidence and improved interperson-
al skills. From the new research in this report we learn 
that 89% of young people trained as peer mediators say 
they are better at understanding other people’s feelings. 
Students learn to manage emotions, listen actively, and 
reflect critically — all essential elements of emotional 
literacy. The experience also provides a powerful sense 
of agency and belonging, as young people take on 
meaningful roles within their school communities.

These skills are not only relevant to school life but  
carry forward into adulthood. Being able to stay calm  
under pressure, resolve disputes constructively,  
and engage with others’ perspectives are critical 
competencies for life, work, and citizenship. As highlighted 
by the World Economic Forum, the most in-demand skills 
by 2030 include resilience, leadership, creativity, and 
empathy 1 – all nurtured through peer mediation.

Stories from former mediators, such as those 
supported by CALM Mediation in London, show 
long-lasting impacts. Some have become teachers who 
now implement mediation programmes themselves, 
while others continue to volunteer in the mediation sector. 
These ripple effects highlight the deep and enduring 
personal growth made possible through peer mediation.

Conclusion



27

Conclusion

The benefit of peer 
mediation to schools

Schools today are under immense pressure. Peer 
mediation offers a practical strategy to alleviate some of 
the challenges faced. The new data in this report shows 
that 96% of school staff say that peer mediation has had 
a positive impact on their schools. The data also reveals 
that over three-quarters of school staff have found that 
a peer mediation programme has enabled students to 
resolve disputes among themselves, reducing the time 
teachers spend managing conflicts, allowing them to 
focus more on teaching and student development.

The culture of schools is also strengthened by 
peer mediation. When students feel heard, valued, 
and empowered to resolve their own issues, school 
communities become more inclusive and respectful.  
A better learning environment not only benefits students 
but also helps retain teachers by reducing the emotional 
toll of unresolved conflict and disciplinary breakdown.

Moreover, peer mediation builds a shared  
understanding that complements the broader aims 
of education. Instead of relying on punitive measures, 
students engage in restorative dialogue, developing  
a deeper sense of responsibility and community.

The wider societal benefit 
of peer mediation

The impact of peer mediation extends well beyond the 
school gates. It plays a crucial role in shaping the kind of 
citizens we need in a complex, divided world. Mediation 
teaches young people to value dialogue, empathy  
and collaboration – values that are vital in every area  
of society.

As mediation becomes more integrated into the 
justice system, early education about its principles helps 
build public understanding and trust. When young people 
understand how mediation works, they are more likely to 
seek non-adversarial solutions in adulthood, potentially 
reducing the social and financial costs of conflict.

Peer mediation also supports civic development. 
Research indicates a significant link between school 

exclusion and serious crime among children.
Children who are excluded from school are more than 

twice as likely to commit serious violent crimes compared 
to their peers who have not been excluded.2 These 
findings underscore the importance of finding effective 
interventions.

From this research we know that 80% of young people 
trained say they feel more confident, and that 82% say 
that being a peer mediator has improved their lives. 
Two-thirds of school staff also notice increased empathy 

and understanding between children when a programme 
has been implemented. It is clear that peer mediation has 
the power to help cultivate emotionally literate, socially 
responsible individuals who are equipped to contribute 
positively to their communities. Whether in the workplace, 
in families, or in public life, these skills enable better com-
munication and stronger, more resilient social bonds.

In summary

Peer mediation is not an optional add-on for schools 
– it is a vital, future-focused practice that addresses 
some of the most pressing issues of our time. It supports 
the mental health and development of young people, 
strengthens school communities, and fosters the  
socio-emotional skills needed for thriving societies.

As mediation will increasingly be a feature of the 
justice system that governs and supports the lives of 
future citizens, peer mediation in schools is key to bringing 
about a culture change in how we resolve conflict. 

And as young people grow into the next generation 
of parents, neighbours, colleagues, and leaders, their 
ability to understand others, resolve conflict, and build 
connection will be key to creating a more peaceful, 
cohesive world. Investing in peer mediation is, ultimately, 
an investment in the future we all share.

Compassion, empathy, care, respect, 
kindness all build connection.  
Life is about connection.

Richard Stevens, The Resolution Centre

Young people are more than capable  
and want to resolve conflict. We as adults 
owe it to them to give them the chance.

David Walker MBE, CALM Mediation
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The following recommendations are designed to support the wider 
adoption and effective implementation of peer mediation programmes, 
as well as to promote a long-term cultural shift in approaches to conflict.

1	 Recognition by the Department  
for Education in England and  
the Welsh government

Formal recognition of peer mediation as an evidence- 
based, effective tool for conflict resolution that supports 
youth mental health and positive learning environments. 
This could include:
•	 signposting schools to CMC-approved peer mediation 

training providers on webpages and in guidance
•	 guidance for schools on implementing peer mediation 

programmes directly

2	 Embedding conflict resolution  
in teacher training

Initial Teacher Education (ITE) programmes to include 
training on restorative practices and conflict resolution, 
including peer mediation frameworks. Equipping new 
teachers with these skills from the outset to help create 
restorative school cultures and support the long-term 
sustainability of peer mediation programmes.

3	 Integrating conflict resolution 
training into education and  
youth settings

Greater emphasis on conflict resolution skills, including 
peer mediation, across all key stages of the national 
curriculum, from nursery education to Higher Education.

Consideration should be given to further extending  
the scope of conflict resolution training to: 
•	 youth organisations (e.g. Scouts, Guides, youth clubs)
•	 apprenticeship programmes
•	 home education environments
•	 violence reduction units 
•	 NHS mental health initiatives for young people

4	 Building the evidence  
base through research

Longitudinal research into the impact of peer mediation, 
including outcomes relating to mental health; academic 
performance; career progression and interpersonal rela-
tionships for students; and levels of teacher retention. This 
recommendation to be reviewed by platforms such as 
the CMC Academic Forum and ADR Researchers Network.

Recommendations 
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Recommendations 

5	 Enhancing promotion and  
public awareness

Continued promotion through existing channels to 
include policy advocacy; the National Association of Head 
Teachers (NAHT); the Association of School and College 
Leaders (ASCL); social media; and recognition at the 
National Mediation Awards. Further efforts should include:
•	 media campaigns and arts-based initiatives depicting  

mediation as a constructive response to conflict
•	 celebrating schools that sustain programmes,  

with national recognition as centres of excellence
•	 acknowledging the achievements of individual  

peer mediators
•	 developing awareness of peer mediation for parents

6	 Sustainable funding models

The documented costs of conflict in education justify 
investment in preventative strategies such as peer 
mediation. Recommendations for funding include:
•	 central government investment in curriculum 

development and teacher training (as modelled  
in Finland)

•	 school-level budgeting where feasible
•	 philanthropic and community foundation support  

for local delivery by accredited peer mediation training 
organisations and individuals

•	 national funding bids by organisations such as the CMC 
to develop regional ‘train the trainer’ programmes and 
to grow delivery capacity

7	 Cross-sector collaboration  
and knowledge-sharing

Peer mediation’s growth in the UK has been driven by 
interdisciplinary collaboration – including mediators, 
educators, and peacebuilders – with growing contribu-
tions from psychologists, restorative practitioners, and 
academics.

The CMC Peer Mediation Working Group remains a 
key platform for ongoing collaboration. Teachers, schools, 
local authorities, charities, businesses, and education 
bodies are encouraged to engage with the group to help 
advance peer mediation nationally.

For more information or to get involved, contact 
secretariat@civilmediation.org

It’s all about case studies really. Promotion  
of positive peer mediation stories to media,  
education decision-makers, politicians and  
other bodies that work regularly with children,  
e.g. Duke of Edinburgh Award, uniformed 
groups e.g. Scouts, Guides, Boys Brigade, 
sports coaches, in order to not only inform, 
but also maybe to run courses for their young 
people as part of their training.

Michele Wheeler,  
Mediation Hertfordshire

In Wales, the biggest opportunity is the 
alignment between peer mediation and the 
aims of the new Curriculum for Wales, which 
emphasises wellbeing, healthy relationships, 
and developing ethical, informed citizens. 
Peer mediation offers a practical, student-led 
way to embed these values into everyday 
school life, supporting key priorities such as 
anti-bullying, emotional literacy, and pupil 
voice. There is also strong potential for peer 
mediation to complement the Whole School 
Approach to Emotional and Mental Wellbeing 
and contribute to early intervention under the 
NYTH/NEST framework. With the right invest-
ment and national support, peer mediation 
could become a core part of restorative  
practice in Welsh schools.

Lynne Hughes-Williams,  
Newport Mediation
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The case study excerpts below were collected in 2024 
and 2025: schools that had recently implemented a 
peer mediation programme were invited to reflect on 
their aims for the programme and its implementation, 
challenges, and impact.

We launched peer mediation after training the whole 
of Year 6 in the autumn term and rolled it out before 
Christmas. The aim was to give children tools for resolving 
low-level conflict independently, and to build a greater 
sense of responsibility and empathy across the year 
group. While not every child was enthusiastic at the start, 
others really embraced the role, and it gave them a real 
sense of purpose. The impact was noticeable – fewer 
minor disputes reached adults, and pupils became more 
reflective in their problem-solving.

Even if schools don’t roll out a full programme, I would 
recommend teaching the conflict resolution elements as 
standalone lessons. It was powerful for our Year 6 pupils 
and helped develop key skills for secondary readiness.

Joe Melville, Deputy Head Teacher, Coton-in-the-Elms  
C of E Primary School 

The primary motivation for the school was to provide 
students with a constructive way to resolve conflicts. 
Before we put peer mediation into place, we were having 
quite a few conflicts between the children at breaktimes.

The goal was to create a more positive and peaceful 
school environment for children and staff.

I can honestly see a change in behaviour, a noticeable 
decrease in conflicts and disciplinary issues. Students 
have developed better communication and problem- 
solving skills. Some students emerge as leaders, taking  
on more responsibilities within the school.

I would recommend peer mediation as it brings about 
positive changes in the school environment. Students 
gain valuable life skills that extend beyond the classroom. 
It empowers students to handle conflicts independently 
and responsibly.

Martine Wynne, Teacher, Ysgol Caersws Primary School 

I was approached by the school to attend peer mediation 
training as it aligns with our Quaker values and ethos. The 
idea of empowering children and giving them the tools 
to support their peers as well as themselves in emotional 
regulation should be the future of every educational 
environment. Going into the training I was hoping it would 
offer practical ways to deliver engaging, powerful lessons 
in which children would be eager to get involved. (Which it 
absolutely did!). 

Like any school, timetabling was always going to 
be the most difficult element but after a sit-down, a 
lot of ideas shared and discussion around what year 
group would be delivered the training, a weekly slot 
was allocated. This ‘little and often’ approach has really 
benefited the children, and the weekly timetabled session 
has given it a level of importance to children as well as 
parents.

Our Year 4s are beaming with their new sense of 
responsibility. 

Daisy Sanson-Harris, Teacher, Ackworth School

Children today are facing huge challenges: AI, social 
media, unemployment, poverty, parental mental health, 
family trauma and war conflict can all negatively impact 
young people. At Gorse Hall Primary and Nursery school, 
our holistic approach to education and wellbeing means 
teaching pupils to have the necessary knowledge and 
skills to adapt to this ever-changing world and find peace 
within themselves and others. Peer mediation aligns with 
our ‘relational inclusion’ approach to behaviour. It seemed 
the perfect match!

We had a large number of Year 5 wanting to become 
peer mediators after the initial assembly. The guidance 
given by Ben was very useful and helped me to plan, involve 
parents and raise the profile with all stakeholders. I really 
enjoyed training the peer mediators and the pupils loved it. 
The training I completed with Ben made me reflect on my 
own teaching practice and how I manage conflict within 
the school setting. Our peer mediators are more successful 
at managing their own conflict at school and home.

One of the bigger challenges was having the 
opportunity to observe the peer mediators in action. 
Having another adult involved during the peer mediation 
recruitment and training, such as the year group LSA 
[learning support assistant] will really help next year 
and lessen the workload. Frequent catch-up sessions; 
refresher training; support and encouragement by 
all staff; and a high profile across school, e.g. through 
assemblies and awards, has had a positive impact in 
maintaining the programme.

The biggest impact has been the skills developed 
by the peer mediators. They have been amazing and, 
although we had a large number of peer mediators 
initially, the final 20 pupils have consistently carried out 
their role with pride, diligence and resilience. I would 
thoroughly recommend that all schools invest – together 
we can make a real change to our future generation!

Jane Evans, Deputy Head Teacher,  
Gorse Hall Primary School

Appendix 1: Excerpts from  
case studies, 2024–25
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Our school decided that we would like to take part in the 
peer mediation training as we found that adults were 
dealing with a lot of problems during breaktime. These 
were usually squabbles that were easy to resolve but 
proved to be time-consuming. We took part in the peer 
mediation training in the hope that these issues could be 
resolved in a different way in order to free adults that were 
required to support the behaviour of a difficult year group. 
After completing the training, we were both keen to set 
it up as soon as possible. In order to do this, we planned 
two full days to train up our year 4/5 class (26 children) in 
two separate groups. This allowed the two of us to spend 
time with both groups and made it easier to train them 
as the group sizes were more manageable. The children 
absolutely loved the training and most of them were keen 
to get started. Before we introduced the programme in 
a whole school assembly, we knew it was important to 
introduce the scheme to all adults in school and to get 
them on board. We also sent out a letter explaining the 
scheme to all parents and had no negative responses 
towards it. 

After speaking to the adults in school, they have been 
really positive and feel that the programme does work as 
long as it is consistent. They are having far less problems to 
sort out as the children will speak with the peer mediators 
instead. The challenges we’ve faced is that some children 
no longer wanted to be peer mediators after taking part 
in the training. We have also found that it can be hard to 
motivate the peer mediators and sometimes takes some 
encouragement for them to do it during their playtimes. 
To combat this, we have decided to reward the peer 
mediators for the amazing job they are doing during a 
whole-school assembly and are planning on arranging a 
meeting with Ben the trainer to encourage them to carry 
on their hard work. On the whole, we would absolutely 
recommend taking part in the programme as it has had a 
really positive impact on the behaviour during breaktimes. 
Most of the children love being able to help and enjoy 
helping with the younger children’s problems. 

Molly Whiffen, Teacher, Guilsfield Primary School

We introduced peer mediation in our school because 
we wanted to give children the tools to resolve minor 
conflicts independently and respectfully. We hoped it 
would empower pupils to take greater ownership of their 
behaviour, develop their listening and empathy skills, and 
reduce low-level disagreements during unstructured 
times. We also wanted to create a more positive and 
peaceful playground environment.

To get the programme up and running, we worked 
closely with external trainers to deliver sessions to a 
selected group of Year 5 pupils. The training was engaging, 
and pupils were enthusiastic about taking on this new 
responsibility. We adapted the GLIDE script early on, 
shortening and simplifying it to make it feel more natural 
and easier for children to use confidently.

One challenge has been keeping mediators motivated 
when there are fewer conflicts to mediate, especially when 

staff haven’t consistently directed pupils to use the service. 
We’ve addressed this by reminding staff of the benefits 
of peer mediation and regularly checking in with our 
mediators.

The impact has been overwhelmingly positive. Our 
mediators feel equipped not only to help others but 
also to use the skills in their own lives. We would highly 
recommend peer mediation to other schools – it fosters 
independence, responsibility, and emotional intelligence  
in children.

Lisa Birkett, Year 5 Class Teacher,  
Littlecoates Primary Academy

In September 2025, following the newly appointed head 
teacher arriving the previous term, we embarked on the 
Peaceful Schools programme with our three Year 5/6 
classes, targeting 85 children. We immediately saw the 
ripple effect from this in terms of patience and resilience  
to deal with conflict resolution. 

In November 2024, we were then given the opportunity 
for two members of staff to attend the two-day peer 
mediation course run by Ben Harper. We were immediately 
inspired and knew that this was a natural progression from 
the Peaceful Schools programme that we needed to do in 
our school. 

We were equipped with the overview, resources and 
enthusiasm to go back to school to begin to plan for how 
we would implement peer mediation.

We were very lucky to have the invaluable support 
and time given by Fleur, a Peaceful Schools programme 
volunteer, to help to guide us step by step on the way.

We have delivered two teacher-staff meetings due 
to job-share teaching commitments, an LSA and some 
dinner staff training for those that could attend. 

We have delivered approximately 12 hours of pupil 
training across seven sessions to initially 31 children. 
Twenty-seven children completed the training. 

The pupils thoroughly enjoyed the team games, 
learning the skills needed to be an effective peer mediator, 
and how to work alongside others to deal with conflicts 
that may arise in our setting. 

Since completing the training we now have a room for 
the peer mediators to access that is set up with posters, 
GLIDE scripts and resources that they need to deliver a 
mediation. The children chose to have lanyards with a 
badge to distinguish them when they are on duty. 

We have currently completed four weeks of the peer 
mediation timetable, targeting the Year 3/4 lunchtime. 

So far we are seeing success in terms of children 
seeking out the mediators; the mediators being confident 
and able to mediate the conflict; the mediators referring in 
instances that staff need to know about; and the instances 
that staff need to be dealing with lowering. 

Tammy Crees, ALNCO and Mental Health and  
Wellbeing Lead, Penygloddfa School 
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Table 3 – Example of a school budget for peer 

mediation training provided by Quakers in Britain

* Based on delivery by two peer mediation trainers 

Aspect of training Days Unit cost (£) Subtotals (£)

Liaising with school 0.5 225 112.50

Planning and preparation 1 225 225

Introductory workshops to target cohort* 1 225 450

Days delivering peer mediation training* 3 225 1,350

Twilight training for staff + launch  
  day assembly*

1 225 450

Evaluation visit 0.5 225 112.50

Travel to the school 6 hrs 20 120

Printing materials 1 time 25 25

Admin and on-costs 1 time 50 50

Total 2,895

Table 3 shows an example of a simple budget for 
peer mediation training delivery, and it makes 
the following assumptions: day rate comparable 
with a supply teacher, training delivered by a 
not-for-profit organisation, and that the trainer 
lives locally. This information is supplied with the 
caveat that some trainers will provide a longer 
five- or six-day programme (rather than the 
three-day programme illustrated here). More 
expensive programmes may use up to four 
facilitators, supply tabards for the peer mediators 
and manage mediation rotas, as well as providing 
check-ins and support in the year following the 
training to help sustain the programme, all items 
which this budget does not include.
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